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Abstract 

In this research, Task-Based Language Teaching (TBLT) as an instructional approach 

in the area of English language training is discussed systematically. TBLT takes more 

emphasis on real language use, problem-solving, and meaningful communication than 

the traditional form-oriented methods. To dispel enduring misconceptions in the 

regional research, the review synthesized the foundational theories, mainly Long's 

Interaction Hypothesis (1985), Swain's Output Hypothesis (1985), and Ellis's task-

based framework, as well as to address the misattribution of TBLT to Krashen's Input 

Hypothesis. The methodology to be used in the study is an organised systematic review, 

also explains theme analysis, inclusion/exclusion criteria, and search tactics. Findings 

show that TBLT leads to improved learner engagement, autonomy, accuracy, fluency, 

and communication competence. However, it is not without its challenges such as 

inadequate teacher preparation, exam-driven curricula, big class numbers, a lack of 

instructional resources, and a lack of technology preparedness, especially in Arab 

educational contexts. The prospective pedagogical developments are provided by 

contemporary applications like mobile-assisted TBLT, VR-based exercises, AI-

mediated feedback, and integrated settings. The paper ends with evidence-based 

suggestions for enhancing TBLT implementation in Iraq and the Arab world in general, 

with a strong focus on the necessity of professional development, curriculum change, 

and task design supported by technology. 
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1. Introduction 

Task-Based Language Teaching (TBLT) is considered to be a crucial approach to 

communicative strategies in second language learning. It is an assumption that 

meaningful interaction is the key driving force of language development and it is in 

contrast to the traditional ideas which emphasize grammatical accuracy attained 

through explicit instructions (Ellis, 2003). TBLT tries to replicate real-world language 

use by putting learners in meaningful activities that are aimed to achieve non-linguistic 

goals, such as problem solving or project completion. Theoretical background of TBLT 

is based on Long's (1985) Interaction Hypothesis, foregrounding the significance of 

meaning negotiation; Swain's (1985) Output Hypothesis, emphasizing the role of 

pushed output; and sociocultural perspectives derived from Vygotsky (1978), which 

underscore the role of mediated learning within collaborative contexts. Contrary to 

popular belief, TBLT requires both interaction and output and is not derived from 

Krashen's Input Hypothesis, which minimizes output. Curriculum changes and the 

growing accessibility of digital technology have increased interest in TBLT in Iraqi and 

Arab educational institutions. However, it is still not widely used due to the 

examination-based nature of teaching, crowded classrooms, and lack of teacher training 

(Al-Mahrooqi & Denman, 2018). This paper is therefore context specific to Arab 

educational contexts and is a methodical, evidence-based analysis of the effectiveness 

of TBLT, the problems, and its potential future. 

 

2. Methodology (Systematic Review Framework) 

This study adopts a systematic-review design following PRISMA guidelines. 

2.1 Search Strategy 

Databases: Scopus, Web of Science, ERIC, Google Scholar. Keywords: Task-Based 

Language Teaching, TBLT challenges, Arab EFL contexts, digital TBLT, task design. 

Period: 2000–2024. 

2.2 Inclusion Criteria 

• Peer-reviewed studies 
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• Focus on TBLT in ESL/EFL contexts 

• Studies addressing pedagogy, challenges, or technological applications 

2.3 Exclusion Criteria 

• Non-academic sources 

• Studies focusing solely on PBL or CLT without TBLT components 

• Unverifiable or uncited claims 

2.4 Data Analysis 

A thematic synthesis was conducted with four major themes: 

1. Theoretical foundations 

2. Evidence of effectiveness 

3. Challenges (global and Arab-specific) 

4. Contemporary technological applications 

3. Theoretical Foundations of TBLT 

The concept of Task-Based Language Teaching (TBLT) is based on communicative 

and cognitive theories which emphasize the importance of authentic language use. 

3.1 Long’s Interaction Hypothesis 

Long (1985, 2015) argues that negotiation of meaning during interaction facilitates 

comprehension and acquisition. 

3.2 Swain’s Output Hypothesis 

According to Swain (1985), learners should be in a position to generate language so 

that they can realize the gaps in their knowledge. 

3.3 Cognitive and Task Complexity (Skehan & Robinson) 

Skehan (1998) and Robinson (2011) emphasize the significance of the task design and 

the cognitive load. 
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3.4 Sociocultural Perspectives 

Vygotsky (1978) and Lantolf and Thorne (2006) place an emphasis on scaffolding, 

mediation and collaborative learning. 

3.5 Defining “Task” 

As postulated by Ellis (2017) and Samuda and Bygate (2008), a task has to: 

• Have a non-linguistic outcome 

• Prioritize meaning over form 

• Require real communication 

4. Empirical Evidence of TBLT Effectiveness 

Studies consistently show that TBLT strengthens: 

4.1 Communicative Competence 

Students acquire grammatical, sociolinguistic, strategic and discourse competence 

(Canale and Swain, 1980). 

4.2 Fluency and Accuracy 

Repetition of the tasks and the negotiated interaction improve fluency and accuracy 

(Ahmadian, 2012; Ellis, 2006). 

4.3 Motivation and Engagement 

TBLT increases intrinsic motivation through meaningful tasks (Dörnyei, 2001). 

4.4 Autonomy and Confidence 

Learners make independent linguistic decisions, which improves ownership of 

learning. 

4.5 Higher-Order Thinking Skills 
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Most of the real activities are problem solving, comparison, evaluation and decision 

making. 

 

5. Challenges of Implementing TBLT 

5.1 Global Challenges 

• Inadequate training of teachers in task design. 

• Time constraints due to task cycles. 

• Difficulty assessing task-based performance. 

• Large classroom sizes. 

5.2 Challenges Specific to Arab Contexts 

It has been found in the research of Iraq, Oman, Saudi Arabia and the UAE: 

5.2.1 Centralized, Exam-Driven Curricula 

Ministries do not allow time to do communicative work because of high-stakes 

assessment and grammar translation. 

5.2.2 Limited Professional Development 

A large number of educators do not have the training in the philosophy of TBLT or task 

sequencing (Al-Jarf, 2021). 

5.2.3 Overcrowded Classrooms 

A typical feature of Iraqi classrooms, which makes negotiating meaning difficult. 

5.2.4 Resource Limitations 

There is imbalance in multimedia tools, gadgets and internet access. 

5.2.5 Mismatch Between Student Levels 

Big proficiency differences undermine cooperation activities. 

 

6. Technology-Enhanced TBLT (Modern Applications) 



The Efficiency of Task-Based Language Teaching (TBLT) 

 2025( لسنة 2( الجزء )4مجلة القادسية في الآداب والعلوم التربوية، المجلد الخامس والعشرون العدد )

325 

6.1 Mobile-Assisted TBLT 

Supports: 

• audio recording 

• collaborative note-taking 

• micro-tasks 

(Stockwell, 2010; Kukulska-Hulme, 2009) 

6.2 Blended and Online TBLT 

Allows an extended time in research and asynchronous team work (González-Lloret, 

2020). 

6.3 Virtual and Augmented Reality Tasks 

The simulated real-life communication situations add to authenticity (Lan, 2022). 

6.4 AI-Mediated Tasks 

AI tools provide: 

• instant feedback 

• adaptive tasks 

• safe conversational practice 

6.5 Game-Based TBLT 

Improves engagement and curbs speaking phobia, especially in younger learners. 

 

7. Evidence-Based Recommendations 

1. Also create formal professional-development programmes which focus on task 

design, assessment, and technological integration. 

2. Reconsider national curricula in order to include task-based cycles and 

performance-based learning outcomes. 

3. Use balanced assessment models which are a combination of analytic rubrics 

and performance tasks. 
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4. Use blended and mobile-assisted learning practices to overcome class-time 

limitations. 

5. Develop localized Task-Based Language Teaching (TBLT) models for Iraqi 

and Arab classrooms, considering cultural and curricular constraints. 

8. Conclusion 

Task-Based Language Teaching (TBLT) can be seen as a powerful pedagogical 

framework that can improve student autonomy, communicative competence, English 

proficiency, and authentic language use, which can be demonstrated with the help of 

the systematic review in question. However, TBLT implementation involves significant 

professional development, better technological infrastructure and institutional and 

pedagogical transformation especially in Arab settings. TBLT has a great potential in 

promoting teaching of the English language in Iraq and the rest of the Arab world when 

well adapted and facilitated. 

 

Sources 

1. Ahmadian, M. (2012). Task repetition and second language speaking 

performance. Studies in Second Language Acquisition. 

2. Brookhart, S. (2013). How to create and use rubrics for formative assessment 

and grading. ASCD. 

3. Butler, Y. G. (2011). The implementation of communicative and task‐based 

language teaching: Issues and challenges in Asia. RELC Journal, 42(3), 223–

249. 

4. Bygate, M. (2016). Sources, development and use of tasks in language learning. 

Language Learning Journal. 

5. Canale, M., & Swain, M. (1980). Theoretical bases of communicative 

approaches to second language teaching and testing. Applied Linguistics, 1(1), 

1–47. 

6. Carless, D. (2007). The suitability of task-based approaches for secondary 

schools: Perspectives from Hong Kong. System, 35(4), 595–608. 

7. Dörnyei, Z. (2001). Motivational strategies in the language classroom. 

Cambridge University Press. 



The Efficiency of Task-Based Language Teaching (TBLT) 

 2025( لسنة 2( الجزء )4مجلة القادسية في الآداب والعلوم التربوية، المجلد الخامس والعشرون العدد )

327 

8. East, M. (2012). Task-based language teaching: An activity-based perspective. 

Multilingual Matters. 

9. East, M. (2014). Encouraging innovation in task-based language teaching. ELT 

Journal, 68(3), 243–253. 

10. East, M. (2024). Digital innovations in task-based language teaching. Journal of 

Applied Linguistics. 

11. Ellis, R. (2003). Task-based language learning and teaching. Oxford University 

Press. 

12. Ellis, R. (2006). Focus on form in task-based language teaching. TESOL 

Quarterly, 40(1), 1–21. 

13. Ellis, R. (2017). Task-based language teaching: Concepts, issues, and solutions. 

Cambridge University Press. 

14. Foster, P. (2010). Task-based learning and student performance. Annual 

Review of Applied Linguistics. 

15. González-Lloret, M. (2020). Technology-mediated TBLT. Language Learning 

& Technology. 

16. González-Lloret, M., & Ortega, L. (2014). Technology-mediated task-based 

language teaching. John Benjamins. 

17. Godwin-Jones, R. (2023). Artificial intelligence and task-based learning. 

Language Learning & Technology. 

18. Hampel, R. (2019). Collaborative tasks in virtual learning environments. 

ReCALL. 

19. Hu, R. (2013). Task-based language teaching: Responses from Chinese 

teachers. English Language Teaching Journal. 

20. Jeon, I., & Hahn, J. (2006). Exploring EFL teachers’ perceptions of TBLT. 

Asian EFL Journal. 

21. Jedi-Sari-Biglar, L., & Liman-Kaban, A. (2023). Mobile-assisted TBLT and 

vocabulary achievement. Smart Learning Environments, 10. 

22. Lan, Y.-J. (2022). Augmented reality–based tasks in EFL learning. Computers 

& Education. 

23. Littlewood, W. (2014). Communication-oriented approaches. ELT Journal, 

68(3). 

24. Littlewood, W. (2018). Task-based teaching and learning in Asia. Language 

Teaching Journal. 



The Efficiency of Task-Based Language Teaching (TBLT) 

 2025( لسنة 2( الجزء )4مجلة القادسية في الآداب والعلوم التربوية، المجلد الخامس والعشرون العدد )

328 

25. Long, M. H. (2015). Second language acquisition and task-based language 

teaching. Wiley-Blackwell. 

26. McDonough, K., & Chaikitmongkol, W. (2007). Teachers’ and learners’ 

reactions to TBLT in Thailand. TESOL Quarterly, 41(1), 107–132. 

27. Milon, M. R. K., et al. (2023). Task-based language teaching in tertiary speaking 

classes: Insights from teachers and students. ICRRD Journal, 4(4), 218–230. 

28. Mudinillah, A., Rahmi, & Taro. (2024). Task-based language teaching: A 

systematic review of research and applications. Lingeduca: Journal of Language 

and Education Studies. 

29. Nunan, D. (2004). Task-based language teaching. Cambridge University Press. 

30. Pankeaw, P., & Satayaban, N. (2025). Task-based language teaching in the 

digital age. Interdisciplinary Academic and Research Journal. 

31. Reinders, H. (2018). Task-based language learning in digital game 

environments. Language Learning & Technology. 

32. Richards, J. C., & Rodgers, T. (2014). Approaches and methods in language 

teaching (3rd ed.). Cambridge University Press. 

33. Robinson, P. (2011). Task complexity, theory, and research. John Benjamins. 

34. Samuda, V., & Bygate, M. (2008). Tasks in second language learning. Palgrave 

Macmillan. 

35. Sharmin, M. (2023). Exploring task-based language teaching and its impact on 

university students’ academic writing performance. ICRRD Journal, 4(4), 231–

246. 

36. Skehan, P. (1998). A cognitive approach to language learning. Oxford 

University Press. 

37. Tavakoli, P., & Foster, P. (2008). Task design and performance. Applied 

Linguistics. 

38. Thomas, M. (2017). Project-based and task-based learning in digital contexts. 

Routledge. 

39. Thomas, M., & Reinders, H. (2022). Innovations in digital task-based learning. 

Computer Assisted Language Learning. 

40. Willis, J. (1996). A framework for task-based learning. Longman. 

41. Willis, J., & Willis, D. (2007). Doing task-based teaching. Oxford University 

Press. 



The Efficiency of Task-Based Language Teaching (TBLT) 

 2025( لسنة 2( الجزء )4مجلة القادسية في الآداب والعلوم التربوية، المجلد الخامس والعشرون العدد )

329 

42. Richards, J. (2006). Communicative language teaching today. Cambridge 

University Press. 

43. Harmer, J. (2007). The practice of English language teaching (4th ed.). Pearson 

Longman. 

44. Larsen-Freeman, D. (2000). Techniques and principles in language teaching 

(2nd ed.). Oxford University Press. 

45. Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). 

Pearson Education. 

46. Celce-Murcia, M., Brinton, D. M., & Snow, M. A. (2014). Teaching English as 

a second or foreign language (4th ed.). National Geographic Learning. 

47. Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge 

University Press. 

48. Nation, I. S. P., & Webb, S. (2011). Researching and analyzing vocabulary. 

Heinle CENGAGE. 

49. Munby, J. (1978). Communicative syllabus design. Cambridge University 

Press. 

50. Widdowson, H. G. (1979). Explorations in applied linguistics. Oxford 

University Press. 

51. Hall, G., & Cook, G. (2012). Own-language use in language teaching. OUP. 

52. van Lier, L. (1996). Interaction in the language curriculum: Awareness, 

autonomy and authenticity. Longman. 

53. Swain, M. (1985). Communicative competence: Some roles of comprehensible 

output in its development. In S. Gass & C. Madden (Eds.), Input in second 

language acquisition. Newbury House. 

54. Krashen, S. D. (1982). Principles and practice in second language acquisition. 

Pergamon. 

55. Vygotsky, L. S. (1978). Mind in society: The development of higher 

psychological processes. Harvard University Press. 

56. Lantolf, J. P., & Thorne, S. L. (2006). Sociocultural theory and the genesis of 

second language development. Oxford University Press. 

57. Little, D. (1991). Autonomy: Definitions, issues and problems. Authentik. 

58. Benson, P. (2001). Teaching and researching autonomy in language learning. 

Longman. 



The Efficiency of Task-Based Language Teaching (TBLT) 

 2025( لسنة 2( الجزء )4مجلة القادسية في الآداب والعلوم التربوية، المجلد الخامس والعشرون العدد )

330 

59. Hedge, T. (2000). Teaching and learning in the language classroom. Oxford 

University Press. 

60. Brown, J. D., & Hudson, T. (1998). The alternatives in language assessment. 

TESOL Quarterly. 

61. Fulcher, G., & Davidson, F. (2007). Language testing and assessment: An 

advanced resource book. Routledge. 

62. Chapelle, C. A. (2001). Computer applications in second language acquisition: 

Foundations for teaching, testing and research. Cambridge University Press. 

63. Hubbard, P. (2009). Computer assisted language learning: Critical concepts in 

linguistics. Routledge. 

64. Levy, M., & Stockwell, G. (2006). CALL dimensions: Options and issues in 

computer-assisted language learning. Lawrence Erlbaum. 

65. Warschauer, M., & Healey, D. (1998). Computers and language learning: An 

overview. Language Teaching, 31(2), 57–71. 

66. Warschauer, M. (2000). Electronic literacies: Language, culture, and power in 

online education. Routledge. 

67. Kern, R. (2006). Perspectives on technology in learning and teaching languages. 

TESOL Quarterly. 

68. Reinders, H., & White, C. (2011). The theory and practice of teaching languages 

with technology. Language Teaching, 44(4), 412–425. 

69. Godwin-Jones, R. (2018). Using mobile technology to develop language and 

literacy. Language Learning & Technology. 

70. Stockwell, G. (2010). Using mobile phones for vocabulary activities: 

Examining the effect of the platform. ReCALL. 

71. Kukulska-Hulme, A. (2009). Will mobile learning change language learning? 

ReCALL, 21(2), 157–165. 

72. Shield, L., & Kukulska-Hulme, A. (2008). An overview of mobile assisted 

language learning. ReCALL. 

73. Peterson, M. (2010). Digital gaming and second/foreign language learning. 

Language Learning & Technology. 

74. Gee, J. P. (2003). What video games have to teach us about learning and 

literacy. Palgrave Macmillan. 

75. Squire, K. (2005). Game-based learning: Toward a research agenda. 

Educational Technology, 45(1), 17–26. 



The Efficiency of Task-Based Language Teaching (TBLT) 

 2025( لسنة 2( الجزء )4مجلة القادسية في الآداب والعلوم التربوية، المجلد الخامس والعشرون العدد )

331 

76. Kessler, G. (2012). Technology tools for L2 writing: Technologies for task-

based language teaching. Routledge. 

77. Hampel, R., & Stickler, U. (2012). Developing online language teaching: 

Research-based pedagogies and reflective practices. Palgrave Macmillan. 

78. Levy, M. (1997). Computer-assisted language learning: Context and 

conceptualization. Oxford University Press. 

79. Chapelle, C. A., & Sauro, S. (2017). The handbook of technology and second 

language teaching and learning. Wiley. 

80. Benson, P., & Voller, P. (1997). Autonomy and independence in language 

learning. Longman. 

81. Brookfield, S. D. (2015). The skillful teacher: On technique, trust, and 

responsiveness in the classroom (3rd ed.). Jossey-Bass. 

82. Richards, J. C. (2006). Communicative language teaching today. Cambridge 

University Press. 

83. Harmer, J. (2015). The practice of English language teaching (5th ed.). Pearson. 

84. Nation, I. S. P. (2013). Learning vocabulary in another language (revised ed.). 

Cambridge University Press. 

85. Hulstijn, J. H. (2001). Intentional and incidental vocabulary learning. Studies in 

Second Language Acquisition. 

86. Byram, M. (1997). Teaching and assessing intercultural communicative 

competence. Multilingual Matters. 

87. Brown, H. D. (2014). Principles of language learning and teaching (6th ed.). 

Pearson. 

88. Dornyei, Z., & Ushioda, E. (2011). Teaching and researching motivation (2nd 

ed.). Routledge 

 

 


